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Comparison of Alberta’s current education system and the system we are moving toward

Current Education System:

Inclusive Education System:

makes a provision for special education to

exist in section 43 of the School Act

- students with special education needs
and their parents experience an
education program that focuses on
disability

¢ shifts the responsibility for students with
special education needs onto the education
system as a whole
- all students and their parents
experience an education program that
focuses on the Alberta Program of
Studies

has special education founded on a medical

model based on the student’s diagnosis

- students and parents experience an
identification of disability that is linked
to coding, which is tied to specialized
services and often leads to a lifelong
label

¢ is founded on understanding a student’s
needs based on the student’s learning and
developmental profile
- parents and students are participating
in a process for the identification of
strengths and/or needs to determine
supports and services

identifies barriers to learning and

development within the student, with an

assumption that the student needs to

change to fit the system

- teachers refer students for assessment
to identify special education needs

* identifies barriers to learning and
development within the system, with an
assumption that the environment needs to
change to support student learning
- teachers are supported to personalize

learning for all students and use
teacher-based assessment to identify
both strengths and needs

focuses on deficits to be remediated

- teachers are responsible for developing
Individualized Program Plans {IPPs) for
students with special education needs

* focuses on strengths and what the student
can do
- teachers are members of a team
responsible for developing

personalized learning profiles

tolerates difference

- teachers express that they don't feel they
have the capacity or awareness to
support diversity within their classrooms.

* values diversity
- teachers are supported to understand
and program for diversity within their

classrooms.

relies on medically-trained experts and

specialists

- teachers refer to medically-trained
experts and specialists for identification of
student need

* includes teacher and parent as experts
- students, parents, teachers, specialists
and others collaborate to provide
programming

has an accountability system for special

education that is input-based

- school administrators dedicate resources
to identify and report students with
severe disabilities

* has an accountability system that is
outcome-based (e.g., measuring the
indicators of success)

- school administrators dedicate
resaurces to ensure that indicators of
success are measured and reported
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Sample scenario of how a teacher might use this tool

-expectations. From talking with last year's teachers, she knows that there will be at least

Ms. Anyteacher wants to ensure her mstructlonal planmng for the year addresses the
) diverse needs of all students in her classr oM. To help hel' do thls, she. decldes to use the

‘students
‘ Pers‘o'nal Proﬂle

i the frst week of school she conduots ﬁve minute interviews with each of her students to
,gather lnformatlon about their strengths, mterests and feelmgs about Iearmng She also uses

.then con5|ders all of thls mformatlon when selecting novals and other literature and ;
desrgnmg projects and assrgnments throughout the year She’ also consrders the information
“on' student strengths to'plan drfferentlated Iearnmg actwltles and form cooperatwe learmng A
i 'groups . ; R :

: Acadermt: Profile )

_ " ‘ln the f” rst two weeks of school Ms: Anyteacher has’ each student read a grade-level reading
; -:passage aloud and anSWer related comprehension quest:ons Elghteen of the students
' appear to be readmg at grade Ievel She then admlnlsters an informal readmg mventory with
b the other ﬁve students to get a better understandmg of thelr strengths and needs

; 5As part of a school—wude wr:tmg plan, all students complete a monthly wrltmg Sample that
: .__teachers collaboratlve[v score ona school developed rubrrc The September wntmg sample
: mdlcates that at least snx students ll'l the class are wrltlng below grade-level expectatnons

; 'Parental 'Com:erns, Medical Condttions and Dlsabllltles

Ms. Anytea_cher teachesa grade four class with 23 students. This is her third year teaching
and although she is looking forward to thisyear’s group,of diverse students, she has limited
experiehce and confidence planning for students who are working below grade-level

three students working two or- more grade levels below expectations in Language Arts and
Mathematics. Two of these students have been dlagnosed with learning disabilities and the
third student has a moderate cognitlve disabillty

lncluslve Educatlon Planmng tool as a startmg polnt for gathermg lnformatron about her

a short questronnaire to gather parent perspectaves regardmg how their chlldren learn. She

‘Ms Anyteacher completes this sectuon of the planner for the five students who are workmg-

below grade-level expectations. She gathers this lnformation fromthe’ students’ cumulative |
fles and through more in-depth parent interviews. She uses this informatlon to |dent1fy /
additional considerations for planning and instruction. ,.;7

S i e B e s e U T






Specialized Assessment Reports

The cumulative file contains specialized assessment reports for three students. Ms,
Anyteacher works with the school’s Learnlng Coach to review any recommendatlons for
programming.

' EnglishLanguage Arts

Ms Anyteacher decides to start Wrth the 18 students worklng at grade level, As she reviews
the five general outcomes she conmders the mformatlon from each student’s academic

prof le to predict if these students will be able to-work to grade-level expectations with basic
_ clagsroom supports. She notes that three students are currently having difficulties working
with others so these students may need mterventions for.GO 5, Workmg Together

Mathematics

. Ms.Anyteacher uses information from last year's progress reports to predict if each studlent

will be able to work to grade-level expectations with basic classroom supports in edch of the
51x strands Six students are worklng below grade Ievel and she uses the drepdown menu to

Identify appropnate interventions for each of these students

Soclat Inclusion

To determine whether. any of her students require [nterventlons in the area of social
inclusnon, Ms Anyteacher uses a simple ebservatlon checklist over a few days. She observes
her students’ behaviours in different situations and from thie checklist data:she identifies
recess and transitions between activities as a concern for six students. She identifies
appropriate supports for each of these students,

Overcoming Barriers

In-June of the previous year, Ms Anyteacher- participated in transition meetings for three of
her current students. At those meetings the Learning Team discussed what kind of things got

in the way of Iearnmg for these studeénts and shared strategies for overcoming these barriers.

Ms. Anyteacher incorporates this information into her classroom instructionial plannirig.

Ms Anyteacher commits to revisiting this plan throughout the school year.






Benefits for Teachers
This tool has the potential to:

e create opportunities for collaboration with students, parents and other members of the
Learning Team

e identify and record student strengths and interests, and use this information to enhance
instructional planning

o develop and use individual student academic profiles to inform planning and instruction

e consider parental concerns and perspectives on how their children learn and use this
information to inform planning and instruction

e consider how specific disabilities and/or medical conditions impact students’ learning
and use this information to inform planning and instruction

e use specialized assessment data to inform planning and programming

o use outcomes in the grade-level programs of study as a starting point for planning and
programming for all students in their classroom

o respond to those students that are achieving below grade level and require additional
supports and interventions

o select and tailor appropriate interventions to the learning needs of individual students

e evaluate and report the effectiveness of these interventions

e plan parallel activities based on outcomes of the programs of study for that small
percentage of students who require this modification

e identify appropriate supports for social inclusion and participation

e identify barriers to learning for individual students and plan for how to overcome these
barriers

e identify and understand individual students’ varied and ever-changing learning profiles
across the curricular areas

e aggregate data to create class profiles that will inform and enhance instructional
planning and practice.

Development Plans for 2009-2010:

e Template for grades 1 to 9 English Language Arts, French Language Arts, and Francais,
e Template for Personal and Academic Profiles (reading and writing)
e Template for Supporting Social Inclusion and Overcoming Barriers to Learning
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A 30 Year Review

®1980
®1995
¢2010






Describe
* the students
* the instruction
* the classroom environment
* teachers and administrators

* parental expectations

* professional development/learning






The 2010 Classroom Profile

The New Norm






The 30 Year Journey:

Alberta Education and School
Jurisdiction’s response to meeting the
needs of the growing, demanding, and
changing student population.






Special Education

and Specialized Programs

With the very best of intention....

Alberta Education established a coding

system:

® medical model disability = code

® codes became descriptors for students

® focus on students deficits

® funding attached to identification and
coding






Structures and Beliefs

Congregated Special Education Settings

® students with similar disabilities or
codes required similar interventions

® students removed from the regular

education classroom would learn better

® students with disabilities could not meet
the curricular outcomes






Structures and Beliefs

Special Education Teachers:
®versed in special teaching and
learning strategies and techniques

®held knowledge or expertise that no
one else did or could

®held in high regard and often not part
of the school community






Structures and Beliefs

Health Related Services
®services required for student deficit

®services provided based on diagnostic
criteria

®student traveled to the service, away

from the learning environment






Structures and Beliefs

Student viewed as deficit:

® funded for deficits

® brogramming developed (IPP) to
address deficits

®* moved to services and away from
curriculum and peers






With the very best of intentionsl!!

However.....

® outcomes were challenged

® parents and governing bodies lobbied
for change

® human rights legislation /educational
reform

® inclusion vs exclusion mandates






One would argue that the system was
working beautifully, we were creating
all manner of structures to meet the
needs of students with special
education needs but the system was by

design focusing on disability and

serving to isolate those with disabilities
from those that did not.






RVS’ Response
Ahead of the curve 2006

® RVS Level of Service Model

® changing mental models

® intervention for individual learning

heeds

® infervention rather than labels






Level of Service Model

® designed with instruction and service
delivery that considers the student first,
not coding

® recognized that classroom teachers

have primary responsibility for the

instruction of most children






Level of Service

# of pupils decreases

Classroom School-based Support Divisional, Inter-agency,

Teacher with Consultation Cross-ministerial Support
(e.g., Collaborative Services)

&/or Specialized Placement
(e.g., QUEST, Hull Home)

- Rocky View Schools, 2006






Level of Service Model

# of pupils
increases

-Level of Support
Increases

- Involvement of
Specialized Staff
Increases






RVS’ 215 Century Classroom

® UBD, balanced assessment, UDL, and
technology for learning

® embedded coaching

® portrait of a 21 century learner






RVS’ Level of Service and 21°
Century Learning

To build capacity and understanding:

® among teachers
®in teaching assistance

®in school leaders

® creating success for all learners






Alberta Education Timeline

®Fall 2007 — Severe Disabilities
Funding Program Review

®Fall 2008 - Setting the Direction
consultation

®Fall 2009 - Setting the Direction
Framework

®Fall 2010 Implementation






Setting the Direction Framework

® ...a single inclusive education system
that meets the learning needs of all
students, including those with diverse
learning needs

® . ..it is a way of thinking and acting
that demonstrates universal
acceptance of, and belonging for, all
students






iIng the Direction

Framework
® a system that takes responsibility for

ALL students

® emphasis is on achieving outcomes for
ALL students

® a continuum of supports is available to
ensure success for all students






Setting the Direction Framework

® an asset- based approach places
emphasis on what students can do not
on the limitations of their diagnosis

® focus is on making changes to the
learning environment so that students
can be successful






Setting the Direction Framework

® inclusion does not necessarily mean
that every student registered in the
Alberta school system will be placed in
a regular classroom

® physical placement will always be with
the student’s success in mind






An Inclusive Education System

A way of thinking and acting that
demonstrates universal acceptance of, and
belonging for, all students. Inclusive
education in Alberta means a value-based
approach to accepting responsibility for all
students. It also means that ALL students will
have equitable opportunity to be included
in the typical learning environment or
program of choice.






Setting the Direction Framework
(Alberta Education)

Specialized

Targeted

Universal\

- Alberta Education, Setting the Direction Framework






Setting the Direction Framework

Short Term Priorities

Curriculum
® Inclusive Education Planning Tool

® a digital resource for enhancing teachers’
capacity for meeting the diverse learning
needs of all students

Capacity Building
® Learning Teams, Learning Coaches,
Teacher Quality Standards






Setting the Direction Framework

Short Term Priorities

Collaboration
® regional collaboration

® wraparound approach
Accountability

Funding
® resource guidelines

® funding model






Setting the Direction Framework

Requires

Supports for Capacity Building:
e Teacher

» Learning Coach

* Instructional Aide

* Psychologist

* Therapist

» Assessment-related service

e Counselor

» Technology

» Specialized equipment and tools
» Other specialized service or
educational support
 Professional Development

- Alberta Education, Setting the Direction Framework






Setting the Direction Framework

Recognizes the importance of excellent
pedagogy and the appropriate level
of support directed towards meeting
the needs of ALL students.






Setting the Direction Framework

® RVS is poised and ready to embrace the Setting
the Direction Framework

® while creating 215" Century Learning Environments
for all, (UBD, UDL, Balanced Assessment,
Embedded coaching, AlSI) we are now prepared

moving towards personalized learning plans for
all

® we recognize we are on a spectrum of readiness






2010 Classroom

The new norm

® maximum diversity
® complex learning needs

® challenging students

® parent and government expectations

® challenging and demanding work






The 2010 Classroom Profile

® codes and diagnosis do not describe
the learner

® removing students from their peers is

not a better option rather targeted,
intensive, deliberate instruction is

® diversity is viewed as positive and
enriching






The 2010 Classroom Profile

® all teachers should know what special
education teachers know

® pedagogy developed to engage
diverse learners is good pedagogy
for all

® knowledge and skills in meeting the

needs of a diverse student population

Is empowering






The 2010 Classroom Profile

® focus is on what students can do, and
assessment for learning is necessary to
design instruction

® building capacity in teachers is welcomed
and necessary to develop a deeper
understanding of, and strengthening of,
teachers abilities to meeting the needs of
an increasing diverse student population






“It is change, continuing change,
inevitable change, that is the dominant
factor in society today. No sensible
decision can be made any longer

without taking into account not only the
world as it is, but the world as it will

be.”

- [saac Asimov






Next Steps

® leadership
® information sharing
® capacity building

® working as one






“Challenges are
opportunities

to shine”

- Greg Bass






“We inspire a love of learning
and community, engaging

learners for life”
- RVS Vision
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Government Response
The work on Setting the Direction is continuing and remains a priority for the ministry. The proposed
Setting the Direction Framework is going through the policy approval processes of government.

Phase 4 Spring Update

Educational Reform

The ambition of Setting the Direction is articulated in its vision statement of “One inclusive education
system where each student is successful.” The following underlying concepts have been the foundation
of our thinking as we work toward developing an inclusive education system:

Shifting from a dual system of mainstream education and special education to a system that
takes responsibility for ALL students. Sharing a commitment to building an inclusive education
system that meets the needs of a diverse student population in all school settings becomes a
focus of the reform of Alberta’s education system.

Replacing the emphasis on special education “programming” with an emphasis on achieving
outcomes for ALL students. This emphasis will be built into the inclusive education funding and
accountability model.

Developing the comprehensive supports and services required to take responsibility for all
students and to work in an outcome-based way. Setting the Direction is exploring a continuum
of support, where classrooms, schools, school authorities and the specialist community are
equipped to make it possible for all students to have their needs met. This collaborative model
advocates a collective responsibility for the success of each student.

Taking an asset-based approach to meeting the needs of students with special needs and
placing the emphasis on what students can do, rather than the limitations of their diagnosed
condition. This approach focuses on making changes in the environment in which students are
learning so that they can be more successful.

Respecting and using data gathered at all levels of the system, beginning with the teacher and
family and including specialist reports from medical and education experts. This honours the
expertise that lies at every level.

Recognizing that a successful school journey for all children begins with quality early learning
and care and concludes with positive high school completion and a supported transition out of
the school system. This includes an acknowledgement that smooth transitions throughout the
school journey are critical elements of success.

Working together to support students in schools with the supports that they need — which may
not be exclusively educational services—delivered collaboratively in the most logical and natural
setting, thus “wrapping” around the student.





Short Term Priorities

Recognizing that many of the recommendations outlined in the framework are complex and will take
time to fully implement, Alberta Education has identified areas of work that were already underway
within the ministry or where work had started in fall 2009 in order for change or progress to begin in
September 2010. The following short term priorities are identified under the goal areas described in the
Setting the Direction Framework.

Curriculum

Inclusive Education Planning Tool

The Inclusive Education Planning Tool is a digital resource for enhancing teachers’ capacity for
meeting the diverse learning needs of all students in their classroom. Teachers will be able to use
the tool to identify starting points for instruction within the Alberta Program of Studies, select
effective supports for learning and social inclusion and develop class profiles to inform planning and
instruction. The working team is currently developing plans for a limited “early adopters’” pilot that
will begin in September 2010. Its focus will be on Grades 1 to 9 in English language arts, French
language arts and Francais, as well as social inclusion.

Meaningful Data — Information Analysis

Initial work in this area is focusing on the identification and assessment of the current information
that is being collected and/or used to inform special education decisions within the Ministry of
Education.

Capacity Building

Learning coaches

Throughout the Setting the Direction consultation we heard the need for a province-wide
expectation that school-based expertise will be in place to support teachers in meeting the needs of
students with diverse needs within learning environments. Recognizing that promising practices are
currently underway, our initial work will be to incorporate what is already working and what needs
have been identified by school authorities across the province. A resource is being developed to
support teachers and school leaders with identifying where they are in terms of inclusive education
practices and will assist them with identifying strategies that work toward greater inclusion.

Learning teams

The concept of the learning team has been around for a number of years; however, consultation
with Albertans indicated a desire to use learning teams more effectively to ensure that parents are
important team members. A series of concise, accessible resources for parents, teachers, students,
school leaders and specialists is being developed that supports this collaborative relationship.

Guidelines for Accessible Learning Resources

The goal of the Guidelines for Accessible Learning Resources for All Students is to inspire the
development and selection of resources that will improve learning opportunities for all students.
These guidelines go beyond the international standards for baseline accessibility and incorporate
the extensively researched components of user-centred design, universal design for learning and
related research. The Guidelines for Accessible Learning Resources for All Students are currently
under development.





Policies for inclusive education
Alberta Education’s current legislation, policies, standards and guidelines are being reviewed and
revised to reflect an inclusive education approach.

Competencies for teachers and school leaders

The Teaching Quality Standard is currently under review, which provides an opportunity to review
competencies for teachers to ensure that they reflect inclusive education practices. Work is also
underway that looks at the competencies for school leaders that would support inclusive education.

Collaboration

Collaboration is an essential foundational piece that is referenced throughout the Setting the
Direction Framework. As we explore possibilities for regional collaborative models we recognize
there are lessons to be learned from existing collaborative practices. Collaborative initiatives such as
the Wraparound Research Project, which focuses on the identification of key principles for the
wraparound approach and promising practices for the delivery of supports and services, and the
work that the Early Learning Branch is doing on coordinated service delivery will all help to inform
and shape a new collaborative model.

Funding and Accountability

We learned from the Setting the Direction process that we cannot transform our current system
toward an inclusive education system without understanding how accountability measures and
funding mechanisms need to be integrated to support this work. We are in the process of analyzing
our current information and answering the following questions:
e What information that is currently collected can add value to our understanding?
e How can we enhance this information through new analytic methods or by aligning with
other current or additional information?
e What funding and accountability design features are needed to respond to the needs of all
learners?
We are in the early stages of discussion about resource guidelines that would be set province-wide
and would define what is needed to provide a continuum of support for all students.

Next Steps

Throughout the Setting the Direction process, we have said that implementation of parts of the
framework will begin in September 2010. We still say September 2010 is the beginning of
implementation, but until the government has released its response, we won’t know exactly what
elements of the framework will be advanced. We know that any future changes will be well
communicated and will ensure enough opportunities for stakeholder input and response. The next
update on Setting the Direction is currently being developed and will be communicated through a
variety of means such as e-mail and the website. Please watch for further information.






engage
engager

Resource Guidelines are designed to reflect “best practice” in the province as determined by professional
judgment and other evidence that may be available. They specify provincial expectations of the supports and
services available to students in the classroom, school and community. For example, what range of teachers,
therapists, instructional aides, professional development, and specialized tools and equipment are needed to
provide a continuum of support.

Using Resource Guidelines to Support an Inclusive System

Central to the Setting the Direction Framework is an emphasis on continuous improvement through
ongoing capacity building at every level of the system. The accountability model to support continuous
improvement is based on an ongoing feedback loop that reports on success and allows for recalibration
and support when success is not experienced.

In addition to specifying best practice, an important purpose of the guidelines is to provide the basis for
the distribution of funds. These funds are to be used to build capacity to fully include and educate all
students, including those with disabilities, in the education community.

While the guidelines will be delineated with some specificity, they will not be designed to be
prescriptive. However, they will provide greater clarity regarding general expectations for building
capacity for inclusion.

These guidelines describe a continuum of support. This may be universal, benefitting all students;
targeted, benefitting particular students; or specialized, benefitting a small number of students with
specialized needs. Within each group of supports, some would be expected to be available in every
classroom, some at the school or school authority level, and some at the home or community level.

Classroom =» School/Authority = Home/Community

Supports for Capacity Building:
e Teacher
Learning Coach
Instructional Aide
Therapist
Assessment-related service
Counsellor
Technology
Specialized equipment and
» tools
U n Iversal e Other specialized service or
educational support
e Professional Development

Specialized

Targeted

Examples of Continuum of Support

Universal Targeted Specialized
Teacher Classroom teacher Special education teacher Teacher of the blind or visually
impaired
Technology | SMART board Text-to-speech software Augmentative communication
device
Specialist Learning coach Speech and language Orientation and mobility
pathologist instructor






